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1. Why do LS teachers teach 4, rather than 5, classes? 
 
This is an educational practice that was determined many years ago by the L-S School Committee and 
administration, and the faculty, as the most effective way to deliver the curriculum and it is a practice consistent 
with that of most other high-performing schools in the area. 
 
Teaching four classes, though, does not mean working only 80% of the time. When teachers are not teaching 
they are working with students and providing them with extra help, collaborating with colleagues, and 
communicating with parents and colleagues in an effort to see students succeed.  When teachers are not in front 
of a class, they may also be grading, planning for upcoming lessons, and developing curriculum. The high level 
of availability of teachers is regularly cited by L-S graduates as one of the strongest and most distinguishing 
characteristics of the school. 
 

What it means to teach at LS 
 
 Eighteen years ago fresh out of graduate school, I was hired to teach in the English department at LS.  
Although I had student taught at Lexington High School for a semester, I was woefully unprepared to handle 
the rigor of being a full-time teacher.  Had it not been for my colleagues in the English department, who spent 
hours and hours working with me to clarify my goals, create interesting lessons, and negotiate the ins and outs 
of classroom management, I would not be the teacher I am today.  The entire English department mentored me.   
What other school offers that type of profound commitment to the profession?   
 
 Here is a secret:  just about every day for the first three years of my career, I wanted to quit teaching.  
Why?  I did not think I could keep up with the standards set by my department.  My colleagues taught to every 
child in their heterogeneous classroom.  Do you know how hard this is?  In one classroom, the teacher could 
have two ivy-league bound students, three students who could barely read because of deficits in their education, 
several students with language-based learning disabilities, some behaviorally challenged students, and a few 
average students.  How were my colleagues able to maintain high standards for each and every child?  The short 
answer:  very, very hard work.  Instruction and assignments were highly individualized.  Class size was not 
large -- at most twenty-two to twenty-three students, and as a result there was more time to touch base with each 
student on a daily basis.  My colleagues truly were able to meet students where they were.  Kids did not get left 
behind, and the classroom experience was very rich. 
 
 For an inexperienced teacher, that was a tall order.  There was so much to juggle, so much to discover 
(which assignment works?  which book will appeal to every type of learner?  how will I teach in a way that is 
inspiring and useful for every student?). I kept thinking about my student teaching experience at Lexington 
High School, where students were tracked and teaching was not as complicated as at LS.  For my student 
teaching assignment, for example, I taught one class of very talented sophomores and one class of students who 
were in the lowest possible track.  I was given two binders of lesson plans and told to adhere to the curriculum.  
In addition, I was told that I would have only four weeks to ÒcoverÓ the texts before I had to hand them over to 
the next teacher.  It was easy to teach this way.  Lots of days, all I had to do was pre-read the text, take some 
notes for lecture, and photocopy worksheets, which students had to complete in class.  It certainly was not the 
expectation that I go in-depth on anything I taught, and class discussion did not seem to be a major requirement.  
I simply had to manage the material and manage the students.  Deep down I knew this really wasnÕt how I 
wanted to teach, nor was it how I was taught.  You can imagine how simultaneously appealing and terrifying it 
was to begin my teaching career at LS where I  literally had to find my own way into the text and then find the 
best way to teach it. 
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 Many things have changed since my first years at LS in the 1990s.  On the upside, I have amassed a large 
arsenal of teaching files and ideas to which I am constantly adding.  Over the years, I have worked hard to 
refine the curriculum in a number of department offerings, and I have taught a variety of courses in our 
department.  I have added a Memoir writing course to the curriculum.  I have become confident enough in my 
skills to mentor other teachers.  Since I genuinely care about the quality of professionals hired to work in my 
department, I have also been on every hiring committee for the English department since 1995.  This has meant 
that I have volunteered hours upon hours to sift through thousands of cover letters, resumes, and transcripts, and 
I have sat through countless interviews.  I am very proud to be a part of the English department and can say 
without hesitation that my colleagues are some of the most hardworking, talented, supportive individuals I have 
ever met. 
 
 Also, I can say unabashedly that I love all of my students and cannot imagine teaching anywhere else.  
My students inspire me to be the best possible teacher.  I cannot imagine going into a classroom and not being 
totally prepared to advance my studentsÕ understanding of the English language.  I work very hard to return all 
assignments within a day or two (this includes essays) because I know that students learn more when they can 
closely monitor their progress.  I am always in the building by 7:20 a.m. and most days I do not leave until 4:30.  
I offer up time before and after school, during my thirty-six minute lunch break, and of course, during my 
preparation periods to provide extra help on reading and writing.  During the day, I often put down my red pen 
or whatever I am reading to talk to students who are under stress, in tears, and/or just need an adult to listen.  I 
donÕt expect any special recognition for what I do.  I do all of this willingly and see it as a vital part of my job in 
the education of the whole child.  At the same time, I know I am not reaching as many students as I used to 
simply because I have the largest student load I have ever managed in my entire career. 
 
 Of course, there are now more demands on my time than ever before.  I am expected to attend meetings 
before the school day even begins and to fill out incredible amounts of paperwork associated with my special 
education students.  Students in general are applying to more colleges than ever, and this directly impacts my 
school day schedule.  Some years, I have written between forty and fifty recommendations, but this year I had 
to put a cap on how many I could reasonably write (I set the cap at twenty but ended up writing thirty) because 
it takes me about an hour and a half to write a single recommendation.  But itÕs not over there.  When seniors 
drop off recommendation envelopes (between fifteen and twenty-five), I must fill out more paperwork, print out 
recommendations, and stuff envelopes, all of which takes at least another hour per student.  Since not all 
students are able to afford their own private college counselor, my planning blocks in the fall are also taken up 
with appointments made by seniors who have asked me to help them with their college essay.  Just about when 
seniors finish applying to college, I am asked by sophomores and juniors to write recommendations for summer 
leadership and academic programs or for CIT positions at summer camp.  I do all of the above tasks during my 
planning blocks since all of the materials I need are at school.  As you can imagine, there is very little time left 
in the day to plan my classes or grade.  As a result, I take work home every night -- and it is never less than two 
hours worth of preparing or grading.   
 
 In the classroom, I do my best to provide the most challenging experience for all learners.  However, I 
honestly do not have time to attend to the needs of each of my students, let alone get to know everyone on an 
individual basis.  I would give anything to be able to sit with kids who are struggling and guide them as they 
need to be guided through the curriculum, something that was possible when enrollment was much lower than it 
is today.  As it is, though, I no longer have time to check in with each and every student on a daily basis to see 
who has or has not done the work.  Likewise, I can no longer call upon each student to speak at least once per 
class because I would never get through the curriculum.  It has become so time consuming to move students 
from one activity to another that I have greatly curtailed cooperative learning exercises, which are by far some 
of the richest learning experiences.  DonÕt get me wrong, I love what I do, but it pains me to know that I could 
do so much more if my classes were not as large.  And I honestly do not know how I can maintain my efforts 
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for much longer, especially if class size continues to increase or teachers are expected to go from teaching four 
classes to five.   
 
 I have spent my entire working life at LS, and I am very grateful for the tremendous support I have 
received from colleagues, students, parents, and the communities of Lincoln, Sudbury, and Boston.  Bottom 
line:  I love what I do despite the challenges of my job.  That said, I can see that forces beyond the immediate 
community are going to alter the educational face of LS. 
  
a. Would having teachers teach 5 classes, rather than 4, reduce overall salary costs by 20%? 
 
First of all, the professional staff consists not only of classroom teachers, but counselors, clinical counselors, 
special education teachers, librarians, etc, so any increase in teaching responsibilities would only involve those 
educators who actually teach classes. 
 
There would be some savings, of course, but it would be offset by the need to hire more tutors, aides, and 
special educators. This is because classroom teachers would not be anywhere near as available to provide extra 
help, tutoring, advisingÑ which is one of the benefits of the current teaching load. So, while there would be 
some savings if teaching loads increased from four to five classes, there would be other less quantifiable costs 
associated with this change.  The richness in curriculum, which students currently experience, would be 
negatively impacted with a reduction in the time available for collaboration, preparation, and planning. Finally, 
the close, supportive, staff-student relationships made possible in part by teacher availability would be affected. 
 

The Cost Before the Cost 
 

 The costs of a budget crisis such as Lincoln-Sudbury is experiencing are concrete.  Long before students, 
parents, teachers and staff see those effects, however, there are other less obvious costs.  They are most simply 
represented by the fact that, as I write this, and have been thinking about writing this, what niggles is the 
number of papers that must be put aside,  the number of pages that must go unread, to get this done. Although it 
may be less visible to the public eye, the mental and emotional energy that a budget crisis absorbs is drained 
from teaching and learning. 
 Even when oneÕs classes are going just as planned and the school is financially fit, teaching is tiring work.  
Add in the damper of a budget crisis and what begins to take place within the school is a series of Òcollapses.Ó  
The basic shape of these collapses is ÒWait, why should I . . .Ó  or ÒWell, I simply canÕt . . .Ó  Long ago, during a 
past budget squeeze, I decided I simply couldnÕt keep doing independent studies, which, while often as 
educationally rewarding for me as for the individual students I took on, ate up too much of my prep time.  At 
first, it was difficult for me to say no to students requesting an independent study, as they were frequently the 
very serious, inquisitive students every teacher feasts on.  Now, ÒxÓ number of budget crises later, it is easy; I 
decline politely but without even thinking about it.  Consider another ÒcollapseÓ with broader implications:  I 
realize that doing some research to find a background article to help a class better understand a novel would be 
a good thing, but the damper causes the thought, ÒWait, why should I, when, instead, I could read something I 
want to read for myself, go to a movie, practice my saxophone. . .?Ó  Picking up that book I want to read, or my 
horn, is great for me, but the students go without that extra bit of help or enrichment.  Committee work is almost 
always volunteer work, but work done by the Faculty Advisory Council, the TeacherÕs Association, 
professional development groups, etc. is work that preserves the school.  So if staff start deciding ÒI simply 
canÕtÓ or ÒWhy should I?Ó, those individual collapses may lead to a bigger collapse of our school culture.  
Perhaps some would cheer if, through exhaustion, Lincoln-Sudbury became more like other high schools; many 
would not. 
 The ultimate and most concise expression of the phenomenon I am describing is the common statement of 
Polish workers during the communist period:  ÒThey pretend to pay us; we pretend to work.Ó  Obviously we do 
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much better than pretend pay and are a long way from pretend work.  In fact, I can imagine some readersÕ 
response to what I have written being ÒYouÕre paid to do a job.Ó  True.  The problem is that if one translates that 
comment into a question Ñ  ÒHow different would your work be if you just did what you are contractually 
obligated to do?Ó Ñ  the answer is ÒVery.Ó  I could meet contractual obligations and not do any of what I 
mentioned above.  I could be a fine teacher without answering late night email messages of students, or writing 
college recommendations.  If I pare down my work considerably, it will still be done to a perfectly professional 
standard Ñ  a standard that most parents and students would deem perfectly adequate Ñ  but I may feel 
professionally dissatisfied at not doing the job the way I want to do it.  Doing the job with regard to only what is 
most visible to the public and what is fundamental to good teaching may be the standard we have to adopt in 
lean years, but it will be hard to recover the school that has won praise for doing more than that.  That is a cost 
worth careful consideration. 
 Then there are the concrete costs of budget cuts . . . 
 
           Bill Ray 
        English Department 
b.  What does the teacher contract say teachers do when they arenÕt teaching? 
 
According to the contract, Òcontact with students, represented by class time, individual and group conferences, 
seminars, labs, etc. are the focal point of a faculty memberÕs efforts.  For these efforts to be effective there is 
research, preparation, correcting of student work, extra help sessions, parent contact, and faculty discussion.Ó  
The contract states that 25% of a full-time faculty members schedule will be reserved for research, preparation, 
correcting, and other tasks and responsibilities. 
 
According to the Superintendent/Principal, Òone of the hallmarks of L-S is the fact that the vast majority of the 
staff work far in excess of what is formally required of them by contract.Ó 
 

The Impact of Overall Student Load on Teaching and Learning at L-S 
A Statement by Judy Plott. English Department Chair 

 
   We have an English Department policy of 4-6 essays per semester.  If a teacher has 100 students and we take 
the conservative (and these figures are all on the conservative side) number of 4, that means 400 essays per 
semester.  If a teacher spends 20 minutes per essay(again, conservative), that is a bit more than 130 hours of 
essay grading per semester.  (Now, many English teachers require or permit students to revise essays.  That 
obviously increases the number of hours AND requires one on one discussions with students in order to be most 
effective.) 
     This figure, of course, does not include tests (most of which are primarily essay) and quizzes. If a teacher 
gives 10 quizzes per semester and 5 tests (not including final exams), with 10 minutes to grade a quiz and 20 to 
grade an exam, that amounts to about 35 hours of grading. 
     Again, the one-on-one instructional time with students is essential in the most effective writing instruction, 
and that kind of time with large numbers of students is simply not available. 
     All of the above does not include the kind of reading, research, and thinking necessary to prepare adequately 
to teach a class.  In order to maintain our excellent program that gives students choice and challenge, teacher 
have a variety of preparation tasks.  Again, teachers need that time and want it to become the best resources for 
their studentsÕ learning.  Frustration results from lack of time to read and think. 
     In general, teachers should (and my colleagues really want to) approach a set of papers with curiosity about 
the students did, what they can do, what they were trying to achieve; we should be enthusiastic about seeing in 
writing the results of what was done in class, what was presented, practiced, discussed.  However, when 
teachers have 100 students in their assortment of classes, this kind of attitude is at best an ideal.  The total 
student load makes difficult curiosity, personal response, revision, complex analysis.  In the areas of both 
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curriculum development and assessment of student work, I have no question after 40 years of teaching that total 
student load is one of the major factors in the success of students.  Another is, of course, the quality of the 
teaching , and the two are not unconnected.   
 
2. Why are there so many choices for electives when we could be teaching more curriculum-based 
subjects?  IsnÕt the breadth of the curriculum overly expensive in a tough economic climate?  
 
Offering a range of electives does not increase, or affect, the operating budget.  In order to meet graduation 
requirements, and the StateÕs requirement of 990 hours of learning time per year, 9-11th graders must take 
seven courses a year, and 12th graders six courses.  Ultimately, the cost to the school is in providing 990 hours 
of learning time.  Eliminating any or all ÒelectivesÓ would simply be cost neutral, for students would need to 
take other classes to replace those that were eliminated. 
 
Finally, the MassachusettsÕ Department of Education ÒCoreÓ program of studies for high school students must 
include Arts and Physical Education, two curricular areas often perceived as ÒelectiveÓ 
[www.doe.mass.edu/hsreform/masscore/summary.pdf].  We offer fine, applied, and technical arts, and Wellness 
ÒelectivesÓ to provide our students curricular breadth, but offering these ÒelectivesÓ is also a State requirement. 
 
Lincoln-Sudbury is a comprehensive high school, serving all learners, and there is tremendous value in offering 
a range of electives to engage a diverse student population in meaningful ways.  
 
*What most people mean when they say ÒelectivesÓ are courses in areas other than Math, Science, History, 
English, and World Language.  Most would say our electives are offered in the following three departments: 
 
FATA (Fine, Applied, and Technical Arts) !  offers Art, Music, Drama, and Tech Ed courses), 
 
Wellness !  expose students to the many dimensions of fitness, health, and decision-making, thereby benefiting 
studentÕs well-being throughout their lives,  
 
Computer Ð where students can learn how to program, design content for the Web, or simply master using 
computers as multimedia tools that can be used to present knowledge.  
 

Why Wellness?  
 
Lincoln-Sudbury has always prided itself on being "a different kind of place" -- a place that not only tolerates 
but truly values diversity in style and substance. This quality manifests itself in the academic program and in the 
general atmosphere of the school, and may best be seen in the respectful and warm relationships between 
students and adults and a school culture marked by commitment to innovation and experimentation, as 
described in the L-S Mission Statement 2007. 
 
This is in essence what Wellness is all about. As a member of the Wellness Department for the past fifteen 
years, IÕve seen that Lincoln-SudburyÕs mission is what this department teaches every day.  Just as L-S is a 
different kind of place, so is the Wellness Department.  We are not your typical gym program that you often 
find parodied on television or what most of us grew up with.  Lincoln-SudburyÕs Wellness Program has been a 
leader in the field of physical fitness and health education for over 40 years.  We were one of the first public 
high schools to offer a high ropes course and to build a fitness center to support our curriculum.   We are 
continually highlighted in the state as well as the country as being a model high school program.  This has been 
due to the overwhelming support of the Lincoln, Sudbury, and Boston communities.   
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So, as each community grapples with its budget, many thoughtful questions have come to the surface as ways to 
save money: from cutting back programs, to looking at why certain classes are offered and what the real needs 
are.  What I can offer is a glimpse into a department that gives the adolescents of your communities a time to 
focus on their well being, to discuss choices they are making, to move, to de-stress, and to play. 
 
The Wellness Program is designed to help students seek a balance between the expression of individuality and a 
responsible concern for the needs of others, and to give them the opportunity to examine and monitor personal 
wellness toward the pursuit of a healthy lifestyle.  We do this through a wide variety of course offerings that 
students can choose. These course range from traditional games classes of badminton, volleyball and territorial 
games to alternative classes such as back country travel, rock climbing, fencing and self-defense to fitness 
classes such as yoga, group exercise and functional training.   It is through these programs that many Lincoln-
Sudbury students have found a passion, a network of friends or a career path.  For some, it is a time to be in the 
moment and to take a break from the academic rigors of the day.   
 
As one of my colleagues put it, our classes are a very important safety net within the community.  We see 
students in a different setting: from up on a high ropes course to our health issues class.  Students show us a 
different side of themselves and this allows us as educators to have open discussions about decision- making 
and their well-being.  In turn, we can get students the support they need, whether it is a referral to a clinical 
counselor or a quick observation to a housemaster.   
 
It is this diversity of curriculum, the student buy in to the program, and the support of the school community 
that keeps the wellness teachers passionate and creative.  It has also allowed us to recruit the best physical and 
health educators in the field.  The creativity and opportunity to try new ideas is what has kept me here at 
Lincoln-Sudbury.  To know that a brainstorming session with a colleague can turn into the First Adventure 
program, or encouraging a young teacher about his passion can develop into a Back Country travel course is 
Lincoln-Sudbury at its best.   
 
It is the challenge of the budget cuts that has our department critically discussing how we teach, reviewing 
course offerings, and acknowledging our fear that we do not want to fall into a ÒgymÓ mentality that kids do not 
buy into.  
 
We have already seen the impact of class size in health issues classes.  It is more difficult to read and respond to 
daily journal reflections on stress, depression and teen drug use.   The large class size challenges the level of 
discussion and confidentiality in a class where people do not know each other.  It is more difficult to connect to 
students and create that open caring relationship that encourages student disclosure. 
 
As class sizes continue to grow, course offerings, student choice and curriculums will change.  Many of our 
courses have caps on class size for safety or educational purposes.  For example, for safety protocol, a High 
Adventure class cannot go over 26 students. So, if a High Adventure class is scheduled within a block, another 
course needs to be offered to take the overflow of students.   
 
Other classes that are student favorites will also not be offered as often or will take on a new approach.  Our 
Self-Defense program will be limited to one section or not offered at all due to the cost of running the program, 
and the same will happen with our newest course, Back Country Travel.  Courses such as Nutrition will not 
offer food labs and the Rock Climbing course will no longer have a field trip.   
 
Our priority as a Wellness Department for the next year is to continue to offer student choice with our course 
offerings as best as we can and maintain class size in our Outdoor Pursuit class (Group Dynamics/Adventure Ed 
based course) so students will have a positive, small group class experience. Curriculum components and 
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assessments will change as class sizes increase. Students in our Coaching, Teaching Recreational Leadership 
will not be able to travel to the elementary schools to teach a lesson as part of this course, which has been a 
valuable experience. 
 
We recognize the budget challenges and have been working diligently to offer a wellness program that students 
enjoy.   
 
Susan Shields 
Wellness Department Coordinator 
 
 
a.  There arenÕt enough AP classes - some students canÕt get in. 
 
In the present tight fiscal times, itÕs not just certain AP classes that Òstudents canÕt get in.Ó  The present budget 
situation requires that we maximize scheduling efficiency in ALL courses, which means many classes are 
Òfilled to the brim.Ó  Having so many courses running at the class capacity this means that students occasionally 
donÕt get the course that they requested during the scheduling process. 
 
We currently offer AP classes in history, mathematics, and science.  The number of AP sections we offer is 
based on the number of students who initially sign-up for the courses based on the recommendation of their 
previous teacher within the discipline.  
 
b.   What are the class sizes for AP classes currently? 
 
There are currently two sections of AP Calculus with 36 students in each. There is one section of AP Calculus 
BC with 33 students.  The two AP Physics sections each have 40 students.  By comparison, this year relatively 
few students signed up for AP Biology, and the class size is only 20.  Lastly, the two sections of AP US History 
each have 24 students. 
 
3. WouldnÕt it save money to have electives with bigger class sizes? 
 
Most of our teaching spaces are designed to accommodate at most 28 students.  While we have had to add in 
extra tables in order to accommodate a few additional students in AP Calculus courses, students in many 
electives (like a typical ÒartÓ class) need appropriate space to function.  We would have to reconfigure the walls 
(which is costly) to create larger teaching spaces in order to enable bigger class sizes in most electives.  Second, 
safety may be a concern if class sizes become too large, particularly in some experimental Science electives or 
electives that utilize machinery (like a woodshop class).  Third, at some point class sizes become too large to be 
effective learning environments.  
 
a. What are the class sizes in electives currently? 
 
The class sizes in electives vary, depending upon the nature of the course.  Some examples across the breadth of 
our electives follow.  Our instrumental music instructor has a student load of 183, teaching classes as large as 
88 students in Concert Band along with smaller ensembles or a Guitar and Piano course of 24.  A typical 
pottery, drawing, or media teacher could have a student load of 131, teaching six classes ranging in size from 21 
to 24.  A computer teacher might have a student load of 137, teaching six classes ranging from 21 to 24.  A 
typical Wellness teacher would have a student load of 151, teaching six classes ranging from 20 to 29 students. 
 
 FATA would lose 1.5 FTE. This means cuts in: Choral, Applied Tech, Drama, Visual/Media 
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 All of these cuts would lead to the following:  
  
 *Bigger classes in all areas, and fewer sections across the department 
 *Less individual attention for students during class 
 *Smaller scale projects due to less space in the classroom/lab 
 *Reduction in materials budget and therefore changes the nature of the courses: fewer choices for students 
 *Less outside-of-class help for students due to increased student load for teachers 
 *Fewer opportunities for students to take advanced level courses because they will not run unless the 
numbers are large -- even though students who take advanced courses usually need more one on one time with 
the teacher 
 *A general change in tone has been emerging over the last 3-4 years given that the budget has been reduced 
each year. 
  
 What this means in more detail: 
  
 --Students will lose out on breadth of knowledge in the absence of advanced offerings. Students who may 
have a passion will be unable to continue in that subject area. An example would be the student who loves 
photography but would be unable to continue to develop her skills in the darkroom, or a student who loves 
pottery and would only be able to take the basic course.  The loss of advanced level classes in Visual Art will 
preclude many from the ability to take Portfolio Preparation junior or senior year.  This highly successful and 
rigorous class has helped dozens of students to prepare for and gain college admission, whether to art schools or 
to liberal arts programs.  
  One teacher explains: ÒI have found that I am less able to accommodate the advanced students and the 
types of students that like to push themselves beyond basic skills.  In the past, with smaller classes, I could 
teach specialized techniques and skills to someone whose concepts required that knowledge.  For example, one 
year a student wanted to make a large scale figurative work that needed a more robust clay body.  I  was able to 
help her make her own clay for that project, and taught her how to mix and test glazes in the glaze lab.  This 
gave her more control over the surface of her finished piece. Spending that amount of extra time both in and 
outside of the class meeting time wouldn't be possible today.Ó 
  
 --Teachers will have less time to catch students up on missed classes and less time available for outside-of-
class help. Students would lose depth of understanding here as well. 
  
 --FATA will be looking at the serious possibility of eliminating independent studies, another place where 
the serious, college bound student can concentrate on highly advanced and specialized work. One teacher notes, 
ÒThe increased student load means more reports, parent meetings, and grading which naturally takes more time, 
leaving less for independent study students. I also direct most students needing portfolio help to the Portfolio 
Prep class, or suggest they hire a professional photographer if taking that elective is not possible.  Although I 
can often help them with editing and reviewing, teaching students to photograph work takes a great deal of time, 
more time than is available at most points in the semester.Ó  
  
 --There are disenfranchised students who find their place in an art studio, music room, video lab, tech lab, or 
black box both during class and during their free blocks: students who might otherwise have little incentive to 
come to school.  They could lose this safe space and in some cases their only place for true success. 
  
 --The cut in the choral position means no more coordination of the after-school voice lesson program, which 
currently serves 20+ students, staff, and community members through two professional voice instructors. 
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 --Also, students who are currently in band or orchestra, who currently have the opportunity to also be 
members of chorus by crossing over to chorus once a week, will not be able to anymore, depending on which 
chorus block is cut.  With only one section of chorus being offered, it will be even more difficult for dedicated 
singers to fit in the classes they need AND remained enrolled in chorus. 
  
 --LS singers have achieved a variety of accomplishments in recent years (a gold medal for Chamber Singers 
at the MICCA Choral Festival, an invitation to sing at Symphony Hall, an invitation to perform at Carnegie Hall 
under the direction of renowned composer John Rutter, and many singers accepted for the Eastern 
Massachusetts honors choirs). A reduction of the choral program will not allow much time for "extras" like 
these, which are often the highlight of the year for many students. 
  
 --The Mulitmedia Music class, which was created as a pilot "wrap around" elective, would be eliminated as 
a wrap choice.  The wrap around was conceived and created to allow music students to fulfill the computer 
technology requirement without dropping their music classes. Some music students may now be forced to drop 
music for a semester.  Large and small ensembles are like teams with instruments and singers of many voices.  
Losing those trained voices has a devastating effect on the whole group and disrupts the growth and continuity 
of the ensembles. 
 
 Bottom line:  Increased class size means less time to check in with each individual student; you have to 
concentrate your energies on being sure they all meet basic standards. Outside of class help is spent with 
students who miss class, or who are striving to achieve basic standards.   
 
b. If some elective teachers were part-time, would we save money on benefits? 
 
By contract, if a teacher is employed half-time or more they are eligible for health insurance benefits with the 
school paying 75% of the plans offered.  Ideally, the best way to save money on benefits is to increase the 
proportion of teachers that are full-time.  One full-time teacher is eligible for one benefit package; whereas, if 
two half-time teachers replaced this full-time teacher, the school could incur the costs of two benefit packages.  
The full-time teachers are often more available for students and more invested in the institution itself. 
 
c. Why is class size important?   
There is a lot of educational research on the benefits of smaller class sizes.  Most of this research has been 
aimed at the importance of small classes in the elementary years; however research and initiatives show that 
limiting class size in high schools has similar benefits.  In California, the Morgan-Hart Class Size Reduction 
Act [hwww.cde.ca.gov/ls/cs/mh/] provides funds for districts to reduce the class sizes in high schools for 
courses required for graduation.  The premise of this Act is based on research evidence and dictates that average 
class size should be no more than 20 students, with no more than 22 pupils enrolled in any class.  The benefits 
seen in schools that have implemented these changes include: 
 

�  Student achievement increases as class size decreases due to increased individual student 
attention, increased class participation, and more personalized feedback from the teacher. 

�  Time in class becomes more productive and less time is spent on discipline. 
�  Students who traditionally struggle (Òat-riskÓ students) truly benefited from learning within 

smaller classes. 
�  Instructional strategies that have positive effects on student performance (like increased 

teacher contact/individualized instruction) are more readily implemented in smaller classes.  
�  Reductions in class sizes have positive effects on teacher morale and student attitudes about 

school. 
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Impacts of Shrinking Supply Budgets and Rising Class Sizes in Science 

  
 It is an underlying premise in science instruction that students should observe, question and investigate the 
world around them in order to gain sufficient understanding of the sciences and the process of science is done.  
To do this requires time and equipment.  Cuts to the school budget, and consequently to the science department 
budget, will clearly limit the student's access to both of these things.  Currently, the science department budget 
is targeted primarily at equipment, expendable materials (like fetal pigs, chemicals, organisms for study, etc.), 
and books.  A smaller budget will mean very little purchase of new equipment and more money directed toward 
repair of things we currently own.  New book purchases will likely be put on hold and students will have to 
make better use of other materials to get up-to-date information.  In short, the science department, which is very 
heavily dependent upon equipment and materials, will have to do more with less.  This means that each student 
will be getting, proportionally, a smaller piece of the experience we can now offer. 
  
 Limits to time are a little more difficult to get a handle on.  Time, as a quantity, will not likely change.  
Student schedules will remain close to what they are at the moment, and teachers will always be required to be 
in class with the students.  What will change is the quality of the time spent with students, which will be 
degraded as class size increases beyond the current averages, due to decreases in staff throughout the school.  In 
a recent conversation with a colleague about the potential for degrading "quality" in science education, I heard 
all of the following comments about the effects of increased class size over the past few years.  
  
 ¥ It takes me longer to cover material to the same level of understanding from most of the class.  Each 
student has less opportunity to ask their questions or make a comment if I stick to a tighter timeline in class 
discussion. 
 ¥ I do fewer labs than before, for several reasons:  The labs themselves take longer to get done in class 
because of crowding and thus I have to plan and choose very carefully for these since class time is limited.  
Also, the number of students I have makes it more difficult to do a quality job on grading these -- the volume is 
such that I have to cut back on how many assignments I can collect and grade per quarter. 
 ¥ Along with graded lab assignments I have also cut back on open-response / essay questions on quizzes and 
tests because of the grading load. I rely much more heavily on multiple-choice style tests with scantron bubble 
sheets for answer recording & grading. 
 ¥ I do not have as strong a personal connection to my students because my time and attention is spread 
across a bigger group, meaning each individual gets less of my time and I don't develop as thorough an 
understanding of their learning styles and personalities.  This impacts how well I am able to communicate 
information to them and my ability to individualize my approach to teach a new concept. 
 ¥ As class sizes have grown, class management has become more difficult.  Interruptions are more frequent 
due to larger numbers of students and these disrupt the flow and focus of class. 
 ¥ Communication and coordination of services with colleagues and parents is slower, less responsive & less 
proactive due to increased student load. 
 ¥ My sense of job satisfaction and morale has also been impacted, as I am not able to do as good a job as I 
used to, teaching and connecting with my students. 
  
 I can echo each and every one of these comments, and as a former department coordinator am troubled by 
the long term effects these things might have on the well-educated and talented faculty that Lincoln-Sudbury 
currently offers to the community of learners that it serves.  As access to quality contact with teachers becomes 
more scarce, it will be in every individual student's best interest to ask more from their teachers.  But there is 
little incentive to pay attention, or even notice, the tiny degradation in the teacher's passion and morale as more 
is given.  With more students, each working rationally in their own interest to get what they need, how long will 
it be until a gifted and devoted teacher like the one quoted above, gets "burned out" and leaves? A case of 
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everyone doing just what they ought to do, rationally, and in the process bringing loss to the entire community. 
  
 In the current financial climate budget cuts are inevitable, but we need to be very wise with regard to our 
beliefs that simple solutions like budget cutting alone can provide the answers that we are looking for. 
  
 Steve Roderick 
 Science Department 
 

 Impacts of Shrinking Supply Budgets and Rising Class Sizes in English 
 
When I was in college, I remember some of my friends going directly up to professors and talking to them. As 
if they had the right to do that! They even went to professors' office hours and dared speak to them. Not I. I 
didn't feel entitled to any extra time from my teachers.  I saw them as being on another level of existence: one I 
was neither privy to nor invited to. My friends who were comfortable approaching professors had come from 
private or good public schools, and their gift from these schools was the confidence to consider themselves 
worthy of attention from those who taught them. 
            Fast forward 10 or so years and I am teaching at L-S.  I see the same confidence in my students. They 
approach me without hesitation. They believe in their right to a great education.  I am proud that they are so 
bold and eager.   
      
So what does this have to do with cutbacks? 
            In a class of 20, even 24, I can cultivate these relationships.  I can take a moment during class discussion 
to bond with a student: to let him or her know that I am interested in his/her life, that I care. In a class of 27-30, 
it's harder. It takes longer to do everything: to hand out papers, to answer questions about procedure, to take 
attendance, to make sure each student speaks at least once.  It may not seem like a lot, maybe five minutes a 
day. But that adds up to 20 minutes a week, roughly 200 minutes per quarter, 400 minutes per semester of time 
not spent on direct teaching. 
            Back to the smaller class. I have the time to give attention to individuals, to answer a student's earnest 
question in depth. The next day, maybe that student feels empowered to ask another question, to come seek me 
out for extra help. But what of that extra help?  I will have less time for it if my classes go up in number. Instead 
of meeting with a student for extra help or even a life altering independent study, I have to grade the extra 5 or 
so essays I have (this will take me two hours). That's two blocks I could have spent talking to a student, 
catching Him up or helping Her understand the story better.  That's two fewer opportunities to empower the 
students and to convince them that I care about their thoughts, progress and feelings.  Another element to 
consider is students who need extra help.  IÕm legally bound to take care of students on IEPÕs (individualized 
education plans) first, and then I can get to my other students. The latter group, the other 80% of the class, has 
my ear less and less as their actual numbers increase (as does the number of students on IEPÕs, and so on). 
            And what of that grading time? With at least two extra hours per class per set of papers (and four paper 
assignments per class per semester), thatÕs another 32 hours of grading per semester (not counting exams). 
ThatÕs almost another week of work, but I have to fit it into the time IÕm actually given. So comments are a little 
shorter. Or the paper assignments are. Either way, the students lose out. I canÕt create time out of thin air. 
            What about planning for classes? That planning time shouldnÕt be affected by bigger class size, should 
it? No, except that when I created many of my lessons, I did so for classes between 20 and 24 students.  Some 
of these lessons might not be adaptable for larger classes, or doing so might not be worth the extra time. I can 
think of a particular assignment I do, involving scenes from a Greek play. I want students to translate these 
scenes into modern situations. I remember figuring out which scenes from the play might work for groups of 
three or four students, writing down the line numbers, making sure the scenes were of roughly equal length and 
contained reasonably equal speaking parts. I remember this being a lot of work, but the result is that students get 
a second shot at the play, at struggling with the difficult poetic language, at imagining how it is relevant to 
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them. I remember them struggling a bit, giggling a lot, working with others in groups, and feeling pride in the 
finished project. If I wanted to do that lesson this year or next, I'd have to put at least an hour or two into 
refiguring it. Not a lot of time for one lesson, but imagine having to do that at least once a week for every class. 
Maybe students will get more days of Òjust read and discuss.Ó That will be a shame.   
            Not to mention volume:  as in the decibel level in the room. I did some observations of classes as part of 
my evaluation last year, and I can tell you as a spectator, it is HARD TO HEAR in a room with 30 people. 
Every little move of a chair, every sniffle, every notebook being flipped through....adds up. In addition, there is 
less physical space in the room, so the groups are on top of each other and lose the ability to quietly and 
privately take risks as they go through the material together. As much as I love group work and think it benefits 
students to reflect on material with each other, I canÕt do it as much because the students literally canÕt hear 
themselves think. That is also a loss: of them getting to process together and hear other opinions. 
           Finally, a word about individualized instruction. Not all people appreciate it, but it is part of what makes 
L-S the kind of place that students value and come back to year after year and to which they're proud to send 
their children and their children's children. Why? Because they know we care. But it's getting harder and harder 
to be humane. Why? In any given week, some of the students I teach will be dealing with serious health issues 
(their own or a parent or siblingÕs), missing family members (a recent divorce or relative overseas in the 
military), taking care of younger siblings, or mourning the loss of a grandparent, parent or pet. In a class of 20-
24, I barely have time to find out this information (through conversations with the students, with their 
counselors, with their parents-it takes time to call, email, or track down key people when a student seems ÒoffÓ). 
In a bigger class, I won't find out. So when a student hasn't done her homework in weeks, I won't 
compassionately ask how things are at home and how I can help. I'll ignorantly ask why she hasn't done her 
homework, adding to her burden. When a young scholar hasn't turned in a paper all year, I'll probably send 
home a warning rather than offer a shoulder to cry on. Maybe you don't think the latter is part of my job as a 
teacher; I think it's part of my job as a human being. 
 
            As much as I would like to make my studentsÕ experience rich and varied, as much as IÕd like to forge 
genuine, deep relationships with them, as much as I want them to feel empowered and excited, I can only do so 
much. And two to four more students per course makes that harder and harder each day. 
            When my students go to college, I want them to be bold and curious, as I was not. At this point, I canÕt 
even write them the kind of college recommendations I used to because I donÕt have the time to get to know 
them. Not really. 
 
Danielle Weisse 
English teacher 
 
d. Are elective teachers paid as much as core class teachers? 
 
Yes.  All teachers are paid on the same salary schedule based on their education and experience.  
 
4. Why not cut one of the four Language offerings?  WouldnÕt this save money? 
 
Lincoln-Sudbury has a two-year World Language graduation requirement and World Language education is a 
Massachusetts Core requirement.  Financially, it doesnÕt matter whether the students take German, Spanish, 
French or Latin.  What Òsaves moneyÓ is running Language classes that are full.  Reduction of some Latin 
offerings and strategic scheduling next year should greatly increase the efficiency in which students are 
scheduled into Language classes. 
 
5. Last year, the School Committee and Superintendent threatened us with cuts if we didnÕt pass an 
override, but the cuts never happened.   
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Last year, L-S faced a shortfall of roughly $1,100,000, and the school published a list of all the cuts that would 
need to be made to deal with this shortfall. It was not a threat, but a description. 
 
Subsequently, the impact of this shortfall at L-S was ultimately lessened by three unusual and unique factors.  
First, the School Committee used a one-time only strategy to recapture fee-generated revenues in order to 
support the schoolÕs budget, rather than returning these revenues to the towns as had happened in the past Ð this 
practice is now built into the current budget and therefore does not benefit us again.   
 
Second, the Town of Lincoln also voted at their annual Town Meeting to approve a ÒgrantÓ of $111,000 for 
Lincoln-Sudbury, which further diminished the size of the no override budget.  At the interim stage of 
developing and voting the schoolÕs budget, the school still had a $704,000 budget shortfall to cover (see below). 
 
 

 
 
  
 
As a result, Lincoln-Sudbury needed to make $704,000 in reductions, which are detailed in the list below. Some 
of the reductions included supplies, equipment, and operational expenses; the elimination of the summer 
curriculum development funds that our teachers use each year to enhance the classroom instruction; and the 
reduction of the Òemergency fundÓ contingency by more than 50%.  The substitute teacher budget was reduced 
significantly, which greatly increased the number of classes that would be cancelled as a result of a teacherÕs 
illness/absence, and professional teaching and support staff FTEs were reduced.   
 
 

Reductions Made by L-S 
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�  Teacher reductions would have been 4.0 FTE without the Lincoln grant  

The third factor occurred after the budget was voted at Town Meeting.  While the School Committee had voted 
to increase various fees during the budget process, reductions were still required in Athletics and Activities (as 
noted on the list above).  Parents petitioned the School Committee to increase the fees even further in order to 
restore the $145,000 Athletic and Activity cuts.  As a result, the final approved parking fee increased from 
$200/year in FY08 to $300/year in FY09; the final approved Athletic fee increased from $165 to $300 per sport; 
and the final approved Activity fee increased from $35 to $60. 
 
In the end, L-S had to reduce a total of $560,000. 
 

Excerpts from the L-S Technology Plan submitted annually to the State 
 
Lincoln-Sudbury Regional High School is a one school district enrolling only students in  
grades nine through twelve.  Lincoln-Sudbury Regional High School is in a new  
building, which was completed in September 2004. The building project allowed the school to purchase a vast 
amount of computer equipment because a majority of the costs reimbursed by the state.  Currently, L-S has over 
1000 computers including laptops and 200 printers serving 1600 students and 240 staff members. There are 3 
computers in each classroom, 22 computers in the library, 6 departmental computer labs and 11 mobile labs. 
 
The school has a great deal of hardware, but the personnel for the maintenance of the hardware and support for 
learning the potential of the new system is inadequate.  The Educational Technology Coordinator serves as 0.5 
coordinator and 0.5 Instructional Technology Specialist.  In addition, the technology department has a network 
administrator and a computer technician servicing the school community. The computer technology staffing 
remains the same from the old building of 300 computers, 20 printers, 5 servers and 300 network account 
holders. This represents a 400% increase to the present numbers of hardware and account holders. While L-S 
students and staff undoubtedly benefit from these increased resources, it will be difficult to sustain them given 
the current budget situation.   
 In addition, in the 5 years since moving to the new building, we have grown in terms of numbers of 
computers and sophistication of technology, but have not had the resources to train staff to use them to their full 
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potential. We have implemented iPass, a new administrative database that allows us to manage student 
information, but there has been no time or money allocated for proper training.  Although teachers now have 
computers in every classroom, they have not had time to plan for the effective use of these computers.  In other 
words, teachers mostly only know how to plan for a one-to-one computer use - they prefer to be in a lab.  They 
have not all developed projects or lessons that use the computers as a resource in student group work.   The goal 
for the next few years is to utilize the available computer technology to its maximum potential.  The obstacle to 
this goal is the insufficient funding on both the state and local level.   
 Lincoln-Sudbury has been astute to provide a budget for the school wide computer technology operating 
budget.  The new building project 04-05 year resulted in a large capital investment in hardware which was 
funded predominantly by the state.  The new equipment - hardware and servers - are 5 years old.  In the FY Õ09 
budget there was a 10% decrease.  This puts the budget at the same dollar amount as FY Õ06.  The technology 
department has done its best to maintain standards given the financial constraints. Although the line item 
amounts may increase or decrease over the years depending on circumstances, no line item has ever been 
completely eliminated, for example, budgeting for replacement equipment. The ability to maintain standards 
will steadily erode as the budget continues to shrink.  In regards to staffing, professional development and 
support, minimal funding has been available; the numbers of computers along with the increasing school 
population can not be accommodated with the limited present staffing. 
 When appropriate, the technology department applies for local and global funding. Outside funding 
opportunities require time to write, which in turn takes from the time to help staff and students during the school 
day.  Funding issues now fall into all categories: hardware, software, staffing and professional development.  
The priority for funding needs to be applied to computer technology personnel, annual software updates and 
maintenance of the infrastructure.  The entire community has become dependent upon computers.  When we 
lose power or we need to perform maintenance work on our network, students and staff alike feel crippled. 
Approximately 30 sections of classes rely solely on the use of computers - so if the network is down those 
classes are unable to do any meaningful work.  For example, if the password server goes down, it impacts every 
person who uses a computer in the building: staff, faculty, administrators and students.  If the email server is 
unavailable it impacts communication within the school and with those outside of the school and staff.  
Technology and the maintenance of the schoolÕs equipment is vital to the everyday life of the school.  
 
a. Did you actually cut teachers? In other words, did you cut back on different people's hours to 
cumulatively cut the equivalent of 2.5 positions, or was an actual teacher let go who did not return? 
 
In order to distribute the reductions across the departments to have the least damaging impact on students, we 
reduced portions of peopleÕs jobs, rather than whole jobs. This was not a decision to ÒsaveÓ positions, but rather 
a decision to deliver the curriculum and course offerings that students need.  Also, the reductions did not result 
in the elimination of 2.5 specific positions or people because normal attrition, retirements and maternity leaves 
helped to facilitate how the reductions could be made.  In one of the support staff categories, one specific 
position was eliminated resulting in the person being laid off. 
  
b. Did LS shift a small percentage of its budget last year to help mitigate some of the cuts to K-8? 
 
Yes.  Just before Town Meeting the Legislature committed to State Aid figures for the towns and schools that 
were higher than we had anticipated. The L-S School Committee chose to use the increased amount of State Aid 
to reduce the assessments to Sudbury and Lincoln, which had the effect of giving Sudbury and the K-8 system a 
bigger percentage of the overall budget, thus allowing SPS and the Town of Sudbury to be spared some of the 
reductions it would have otherwise had to make.  
 
6. What has been done to trim the budget already?  What cuts were made last year? 
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For several years now, L-S has ÒtrimmedÓ the budget by not adding staff proportionate to the increasing student 
population.  Over the past six years, student enrollment has increased by 18.3%, while staff growth has 
increased by only 5.1% (see graph below).  The long-term effects of this ÒtrimmingÓ has resulted in increasing 
class sizes, overall teacher loads, and increased caseloads for counselors, clinicians, and administrators. 
 

Enrollment vs. Staffing Growth  
FY03 to FY09 

 
            

 
 

Increases in Teacher Load Over Past Ten Years 
(Note: Percentages are increases since 1999-2000 based on an FY09 Teacher FTE reduction of 7.25) 

 
As a result of not hiring staff to keep up with enrollment growth, overall teacher load (the number of students a 
teacher is responsible for) has increased on average by 20% over the past ten years [see chart above]. Currently, 
just as an example, nearly 60% of the courses offered in the English Department have 25 or more students in the 
class (24 is considered a filled class). 
 

Enrollment  Staffing  
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In addition to the above, we have steadily reduced expenditures in materials, supplies, curriculum development, 
professional development, and technology. 7. Why were sports saved at L-S instead of other more 
academic subjects/teachers? 
 
After the budget was passed with no override at Town Meeting, parents came forward requesting that the 
School Committee increase fees to restore the sports and activities.  After several public meetings and much 
debate, the School Committee approved a significant increase in the Athletics fee from $165/sport to $300/sport 
and the Activities fee from $35 to $60.  The new revenue from the fee increases was sufficient to avoid the 
Athletics and Activity reductions of $145,000.  While the school can charge fees for sports, extracurricular 
activities, and parking, the school cannot institute fees to better fund the core academic budget. 
 
a. Why canÕt sports be self-funded? 
 
Athletics, clubs, and activities are integral to the L-S mission.  These programs provide valuable learning 
experiences beyond the classroom.   This year, instead of cutting certain athletic programs, like cheerleading or 
skiing, the user fee for athletics was increased from $165 to $300.   More than half of the athletic budget is 
subsidized by user fees and gate receipts.  The Athletics budget is only 1-2% of the entire school budget.   
 
Creating an athletic program that is fully self-funded is a slippery slope.  At this time, it would require user fees 
of around $800 in order to make ends meet.  This could have several unintended consequences that would be 
detrimental:  fewer students participating due to cost and, in turn, requiring an even higher fee; a sense of 
entitlement to control how the program is run by those community members paying such high fees; and a 
program that would no longer be integrated into the school as it is now. 
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8. Why do we have Housemasters? 
 
In simple terms, L-S is divided into four Houses, each with a Housemaster, two guidance counselors, and an 
administrative assistant.  Housemasters are responsible for the overall supervision of roughly 410 students, 
including parent meetings, scheduling, managing difficult cases, and maintaining discipline and behavior.  
Housemasters essentially function as Principals for their caseload of students. 
 
Housemasters are responsible for building management, oversight of activities and programs, and are liaisons 
overseeing the academic departments.  Housemasters are also responsible for maintaining the quality of 
instruction through the supervision and evaluation process.  Each Housemaster supervises and evaluates 
approximately 35 teachers.  Every year, 17 of these teachers receive substantive written feedback through the 
evaluation process.  In many districts, evaluation is done by Department Heads.  The model of Housemasters 
serving as principals for a subset of students and evaluator for a subset of the faculty is an efficient means of 
supervising the school.   
 
a. L-S needs four Housemasters? 

 
High schools need people to supervise both the students and the teaching Ð at L-S, the four Housemasters 
accomplish this dual role of supervising both students and faculty.  Given the number of students and faculty to 
be supervised, we need four Housemasters to adequately accomplish all that needs to be done. 
 
In comparison to neighboring towns, L-S has more FTEs in the Housemasters/Assistant Principals role (see 
table below), but unlike our neighboring towns our Housemasters supervise BOTH students and teaching.  In 
neighboring towns, the Assistant Principals play a lesser role in the supervision of teaching.  In many other 
schools, Department Heads are released from teaching responsibilities so they may evaluate faculty Ð this is a 
hidden administrative cost, which can significantly add up.  At L-S, Department Heads are only released from 
teaching one class (a .25 release), which enables the Department Head to administer the operation of the 
academic area and to serve as a mentor teacher for the department.  Accounting for the supervisory FTEs of 
Department Heads and Housemasters/Assistant Principals, the total number of supervisors of both students and 
faculty at L-S is proportionately less than our neighboring regional high schools.  In short, from a supervisory 
standpoint, L-S is comparatively more efficient.   
 

 
 

High  
School  

 
 
 

Enrollment  

 
# of Asst.  

Principals or 
Housemasters  

 
 

Department  
Head Release*  

Total  
Supervisors  

of Students & 
Teaching  

 
Student : 

Supervisor  
Ratio  

 
L-S 

 
1625 

3 
4  

 
.25 

 
5.75 

341 : 1 
282 : 1 

Acton-Boxborough 1950 3 .60 7.20 272 : 1 
Concord-Carlisle 1250 2 .50 5.50 229 : 1 

*The percentage of each Department HeadÕs position that they are released to run their department and/or evaluate faculty.  There is one Department 
Head for each of the 7 academic departments: English, History, World Language, Math, Science, Art, and Wellness (Health & Fitness).  The release 
should be multiplied by 7 to determine the total FTE release of each schoolÕs seven Department Heads.  Adding this number to the Assistant 
Principals/Housemasters yields the Total Supervisors of students and teaching.  The red indicates the supervisory ratio at L-S next year when the 
school will be operating with only 3 Housemasters. 

 
Similarly, the Massachusetts Department of Education reported that Lincoln-SudburyÕs FY06 total expenditures 
for administration as 2.89% of the budget.  This was considerably less than the percent expenditures on 
administration at Acton-Boxborough (3.76%) or Concord-Carlisle (4.79%). 
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In the present no override scenario, one HousemasterÕs position is reduced to help close the FY10 budget 
shortfall.  The reduction of a Housemaster will cause the caseload for the remaining three Housemasters to 
increase by 33%.  Housemasters and their house office staff will need to support approximately 550 students 
(up from the present 410).  Next year, the Housemasters will be stretched VERY thin and their current focus on 
supporting individual students will increasingly seem like triage.  While enrollment remains level for FY10, 
there is significant enrollment growth projected beginning in FY11, rapidly pushing the enrollment to 1,850 
students within a few years.  Running L-S with only three Housemasters may not be viable in the long run.  At 
some point, either a fourth Housemaster will need to be reinstated or Department Heads or similar 
administrative support would be needed to ensure both the students and faculty are adequately supervised. 
 

ANTICIPATED IMPACT OF CLOSING A HOUSE OFFICE  
 
Each of the 3 remaining houses will have to absorb about 130 additional students (a 33% increase).  Anticipate 
a 33% increase in paperwork processing and communication via mail/e-mail/ phone regarding attendance, cuts, 
discipline reports, warnings, student emergency contact information.  Also expect a similar increase in student 
supervision in the house office for detentions, in-school suspensions, and supervised study.  
 
Each of the 3 remaining houses will also have to absorb the teachers that are supervised at present by the 4th  
housemaster.  The support that house assistants now provide related to teacher supervision (preparation of 
goals, scheduling meetings with housemasters, ensuring that required paperwork is distributed and returned in a 
timely manner) is expected to also increase 33%. 
 
The increase in paperwork and scheduling responsibilities will likely have the following effects: 
 
-  More time spent processing paperwork will mean less time available to interact with and support students, 
teachers, other staff, and parents.  Less time interacting and observing students will mean that we wonÕt know 
the students as well as we do now and wonÕt be able to identify students who are struggling with issues until the 
problems are very visible. 
 
-  Response delays (to phone messages and emails) Ð emergencies will have priority. 
 
-  House offices may need to be periodically closed to allow uninterrupted time to process paperwork, return 
messages, check and answer emails, and update databases. 
 
-  Other services provided by house assistants (e.g. administrative support for the Student Assistant Team, peer 
tutoring, parking permit and ticket processing, tracking community service hours and processing necessary 
paperwork) may have to be eliminated or reassigned to other people. 
 
-  House offices will definitely not be as user friendly as they are now Ð rules may have to be imposed regarding 
use of house offices as a spot for students to hang out. 
 

The House Assistants 
 
9. How does Lincoln-Sudbury compare to other similar districts, in terms of overall cost, including 
per pupil expenditure and teacher compensation? 
 
Exact comparisons are always difficult, because a number of variables are involved. For instance, different 
systems have different steps and levels for teachers, and different benefits packages.  
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However, in comparison to districts we view as ÒcomparableÓ (see charts below), L-S falls in the very middle of 
the pack, both in terms of the DOEÕs per pupil expenditure, and in terms of overall teacher compensation 
package.  
 

Comparative Cost of Teacher Salaries 
Note: salaries do not include the cost of the health insurance benefit 

 
 

A Comparison of the Lowest Cost HMO Plan Benefit Offered 

 
Comparing Per Pupil Expenditures is not exact either because our comparable districts have different grade 
structures (i.e., PreK-12 or 6-12).  Concord-Carlisle is the only comparable district that has the exact same 
grade structure as L-S.  High schools in general are more costly to operate due to the course offerings (versus 
one classroom/one teacher in elementary), guidance support for the college or post-secondary career process, 
and activities that are run at the high school level.  Taking this into consideration, L-S would likely compare 
even more favorably if the per pupil expenditures of the PreK-12 districts could separate out the per pupil cost 
of the high school only. 
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Comparative Per Pupil Expenditure Costs 

 
 

 
 
a. Do teachers contribute to their health insurance plans? 

 
Yes.  Lincoln-Sudbury teachers contribute 25% toward their health insurance plans. 

 
b. Do teachers get sabbatical? 

 
There is an article in the current teachersÕ contract stipulating that the School Committee may, at its discretion, 
offer teacher sabbaticals for a full year at half pay, or a half-year at full pay.  However, because of financial 
constraints, the School Committee has not budgeted for a sabbatical recently.  One sabbatical request was 
approved in FY07 because savings through staffing changes in the fall occurred that allowed it to be funded but 
there had not been an approved sabbatical prior to that since FY01. 

 
c. Do teachers get retirement bonuses? 

 
Another article provides an incentive for a maximum of three teachers a year who qualify to retire to receive a 
benefit of 50% of their salary in their final year of teaching.  The cost of this incentive has been minimal 
because of the savings in replacing a senior teacher with a newer, less costly teacher. 

 
d. Why are teachers who live outside Sudbury allowed to enroll their children in Sudbury schools?  

What if we asked them to pay $2,000 or $3,000 for their kids to go to school here? 
 

This is long-standing practice in Massachusetts schools and clarified in most teacher contracts.  Generally, so 
long as space is available and the school can support the childÕs educational needs (not have to incur out-of-
district or unusual costs), faculty members are allowed to send their children to the schools in which they work.  
The intent of this practice is to provide faculty members incentive to stay with a school system and to be further 
invested in the community in which they work. 
 
At present 13 students attend L-S who are children of employees of L-S, Sudbury Public Schools, or Lincoln 
Public Schools.  This represents less than 0.8% of the total population of students.  We legally cannot charge 
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tuition because L-S is not a School Choice school.  If we were a School Choice school, weÕd have to open up 
enrollment to anyone from other communities who wanted to attend L-S (to the extent that we had space). 
 
While schools may not charge tuition, there is precedent to charge nominal registration fees.  For example, 
according to the present teachersÕ contract in Weston, there is a $25 registration fee per school year for each 
non-residentÕs child attending a Weston school. 
 
e. How much are Lincoln-Sudbury teachers paid?  How do COLA and salary steps work? 
 
Teachers are paid according to Schedule A in the collective bargaining agreement.  The salary a teacher is paid 
is based on their experience and level of education.  Each year Schedule A may increase (based on a negotiated 
percentage); generally this increase is reflects a COLA (cost of living adjustment).  With each year of 
experience, teachers move up a ÒstepÓ on the Schedule A salary ladder, receiving an increase for the new step 
and the COLA that was negotiated.   After 17 years of experience, there are no more steps and teachers receive 
only the COLA increase. 
 
10. How do the pensions work?  
 
Employees of Lincoln-Sudbury do not contribute to Social Security.  Those who work 20 hours per week or 
more qualify to participate in one of two retirement systems, depending on their position.  Participation in a 
retirement system is mandatory and is not subject to collective bargaining. 
 
All professional teachers and administrators are required to belong to the Massachusetts Teachers Retirement 
System (MTRS), which is managed by the State.  Currently there are 169 employees in this system.  This is a 
defined benefit plan to which each member contributes a percentage of salary.  Lincoln-Sudbury, as the 
employer, does not contribute to the employeesÕ retirement benefits under this system.  When a teacher or 
administrator retires, he or she qualifies for a fixed pension amount based on a formula that takes into account 
the number of years of service and the three consecutive highest salary years. 
 
All other staff Ð administrative office assistants, buildings and grounds staff, teaching assistants, library aides, 
etc. Ð belong to the Middlesex County Retirement System.  Currently there are 67 active employees in this 
system.  This is also a mandated, defined benefit plan to which each member contributes a percentage of salary.  
In addition, Lincoln-Sudbury, as the employer, pays an assessed amount each year based on actuarial factors 
associated with its membership, the unfunded liability for its current retirees and future retirees, and the income 
on investments.  The FYÕ09 assessment is $358,507 and the FYÕ10 and FYÕ11 assessments will be $379,075 
(5.7% increase) and $396,133 (4.5% increase) respectively.  The impact of the decline in the stock market on 
the funds invested by the Middlesex County Retirement System will be reflected in the FYÕ12 assessment based 
on the cycle used by the System in its valuations. 
 
Any employee who works less than 20 hours per week, thereby not eligible to participate in either 
Massachusetts Teachers Retirement System or Middlesex Retirement System, is required to contribute to an 
account permitted under OBRA (Omnibus Budget Reconciliation Act of 1990).  For L-S employees, this is the 
Commonwealth of MassachusettsÕ ÒSMARTÓ Plan and employees contribute 7.5% of gross wages per pay 
period.  The funds can be distributed to the employee upon resignation or termination from employment, or to a 
designated beneficiary(ies) upon death. 
 
11. How does Collective Bargaining work? 
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Collective bargaining is the process of negotiating a contract for salary, benefits and working conditions 
between an employer and a union.  At Lincoln-Sudbury the only organized employee union is the TeachersÕ 
Association.  The following description reflects general bargaining practice as well as the specific requirements 
under the L-S collective bargaining agreement. 
Collective bargaining is governed by labor laws with respect to the allowable term of a contract (up to three 
years), what constitutes fair (or unfair) bargaining, and how to resolve conflicts when the two parties cannot 
reach an agreement. 
 
At Lincoln-Sudbury the approach to collective bargaining has been for the employer (the School Committee) to 
establish a bargaining team consisting of two or three School Committee members and a representative from the 
Administration that meets directly with the three members of the TeachersÕ Association (ÒTAÓ) who have been 
elected by the membership to represent it.  In addition, the law requires that the municipality have a 
representative who serves on the School Committee only for the purpose of discussing collective bargaining 
strategy and voting a contract.  In the case of Lincoln-Sudbury as a regional district, one person is selected as 
the representative for both towns. In addition, the School Committee may elect to have this municipal 
representative be a member of its bargaining team, although this is not common.  
 
Both the School Committee and the TA prefer to negotiate directly without the use of outside legal counsel or 
other professional representation Òat the tableÓ, although both parties can consult with their legal counsel and 
there is nothing that precludes either of the teams from enlisting professional representation to be part of the 
team. 
 
The collective bargaining process typically begins in the year preceding the end of the current contract term.  
Either party may notify the other in writing of its request to begin bargaining.  Once the notice occurs, a series 
of meetings is scheduled.  The meetings are conducted in executive session Ð i.e., they are not open to the public 
to attend.  The parties may choose to establish ground rules for how the bargaining sessions will be conducted, 
when proposals will be submitted to each other, how data will be collected and shared, how the status of the 
negotiations may or may not be communicated to others, etc.  The two parties meet until such time as the terms 
for a new contract have been agreed upon. 
 
In the event that the School Committee and the TA cannot agree on a new contract before the existing contract 
expires, the existing contract terms pertaining to salary and working conditions continue in effect.  The School 
Committee cannot unilaterally change terms and conditions of employment.  There may be some terms of the 
existing contract that do not automatically continue but labor law defines what constitutes the terms that must 
carry forward. 
 
The School Committee and TeachersÕ Association are required to bargain in good faith in an attempt to reach 
agreement.  If either party refuses to do so, the other party can file an unfair labor practice charge.  If the two 
parties cannot reach agreement after a good faith effort, the law allows for the two parties to mediate.  If 
mediation fails to result in an agreement, the next step is fact-finding.  In both mediation and fact-finding, the 
goal is to reach resolution.  However, if no resolution can be reached through these steps, the parties may seek 
arbitration.  Unlike with public safety arbitration, the arbitration of teachersÕ contracts is not binding unless the 
parties have agreed in advance to be bound by the arbitratorÕs findings. 
 
12. Why cut classroom teachers when you can cut maintenance, secretaries, administrators, and 
custodians? 
 
Our main principle, in making reductions for this year, and for next year, has been to protect the core mission, 
which is teaching and learning.  We benefited from the three unusual one-time ÒcushioningÓ factors described 
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in the response to question 5, and made significant reductions in other areas, including supplies and equipment.  
Thus, we were able to reduce ÒonlyÓ 2.5 professional staff from last year to this. 
  
We are using the same principle this year, and there will certainly be major cutbacks in support staff, 
administration, supplies, equipment, and athletics.  Even after doing everything possible to retain professional 
positions by making reductions elsewhere, we face the prospect of cutting 11.78 total FTEs.  This includes 
cutting one Housemaster, 7.25 classroom teaching FTEs, 1.0 teaching assistant and the .50 career center 
position (educational support staff), 1.0 Building and Grounds staff, and 1.03 clerical staff.  It is anticipated that 
the 2009 ÒStimulus PackageÓ will provide Lincoln-Sudbury funds for FY10 and FY11 that will mitigate some, 
but not the majority, of the above cuts.  These ÒStimulusÓ funds specifically have IDEA/Special Education 
restrictions on use and cannot be used to supplant spending in these areas in order to augment the general 
budget.  The administration is determining the most appropriate way to use these funds, but the amount of funds 
wonÕt actually be known until mid- late March. 
 
In order for classroom teachers to do what they do best Ð which is educating their students - they need the 
support of administrators, secretaries, support staff, and custodians.  That said, our main principle in making 
reductions for this year, and for next year, has been to protect the core mission, which is teaching and learning. 
 

Statement from L-S Counselors 
Someone once said  Òcounselors are ambassadors of hope for students.Ó Our job is to care for students and 
support their academic, social and emotional needs. We are also relied on to provide support for teachers and 
families who are in need.  Counselors are in many ways the Òpoint personÓ who connects students, family, 
faculty and staff. We wear a number of hats on any given day- advisor, confidant, friend, cheerleader, advocate 
etc. Multitasking is a skill that is learned early on in order to juggle the litany of diverse demands that come at 
us on any given day. Counseling is a relationship based job that is effectively practiced when there is time to 
give individualized attention. As a department we pride ourselves on our interpersonal skills and the ability to 
be ÒpresentÓ in each and every counseling situation. We are currently balancing the needs of 207 students per 
counselor. Increased numbers in our case loads and the impact of the budget cuts throughout the school will 
undoubtedly jeopardize the the time and attention that each and every student, family, and faculty member 
deserves. There really is no ÒtypicalÓ day for a counselor and yet we have attempted to create a list of things 
that we are responsible for and involved in here at L-S on any given day. 
 
Academic Counseling/Consultation: Individualized guidance and scheduling provided for each student and 
tailored to their academic needs 
¥Year long monitoring of progress for approximately 207 students 
¥On-going monitoring of graduation requirements and MCAS results 
¥Initiation, coordination, execution of parent/teacher meetings 
¥On-going and time sensitive communication with students, parents, and faculty members via email, phone-
calls, and face to face interaction 
¥Referrals and arrangement of extra help/tutoring sessions w/academic support center 
Future Planning: on-going individualized meetings for 50+ students per counselor to navigate the 
college/future planning process 
¥The production of a personalized letter of recommendation for every senior 
¥ Individual future planning meetings with parents 
¥Attendance of evening programs including: Junior Parent Night & Financial Aid Night 
Social/Emotional Counseling/Triage for students dealing with a variety of issues including but not limited to 
depression, anxiety, eating disorders, self-harm, addiction, and suicide ideation  
¥On-going consultation to support our students needs with the clinical counseling staff, parents, outside 
therapists, and hospitals. Also, making referrals for outside therapy 
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¥Strategizing and brainstorming education plans for students who need alternatives due to emotional reasons 
¥Being proactive with and aware of students in crisis 
Special Education: partner to special education liaisons working with students on individualized education 
plans and 504 plans 
¥Attend and participate in all IEP meetings 
¥Identify students who may not be Òmaking effective progressÓ and coordinate meetings/testing to address 
needs.  
¥Initiate and coordinate pre-referral meetings for special education eligibility 
*Meetings: Attendance and participation at weekly house meetings, IEP meetings, parent/teacher meetings, 
department meetings, faculty meetings, various committee meetings, STAT meetings for students with 
substance abuse issues, meetings with middle school counselors to proactively identify concerns before students 
arrive at L-S. 
 
TodayÕs adolescent faces more and more academic, social, and emotional challenges. They are in need of 
counseling services. It is becoming increasingly more difficult to meet the needs of each in every student and 
family given our numbers and the overall stress that is felt by the L-S community. 
 
 Statement from L-S Health Office (Nurses) 
 
All students have the right to have their health needs safely met while in the school setting. The Lincoln 
Sudbury health office is currently dealing with the results of budget cuts from last year that certainly put our 
students at risk for meeting their health needs.   Based on staffing /student ratios LS currently has one nurse for 
every 1025 students. Massachusetts state recommendations are one full-time nurse for every 500 students. 
 
 We currently see 30-50 students a day in the health office. During selected screening periods we may 
see an additional 5-30 students per day.  There is only one nurse in the health office at the beginning and the 
end of the day.  Students must wait longer to see  a nurse, often missing up to 20 minutes of class time. There is 
less quality time with each student, resulting in less time for assessment of a studentÕs needs. We have seen an 
increase in students with socio/emotional and anxiety issues resulting in panic attacks, chest pain, stomachaches 
and headaches. These particular issues require longer and more involved  assessments than routine headaches, 
sore throats and minor cuts/abrasions. Legally student medications can only be dispensed by a registered nurse 
who can assess the need and subsequent side effects of the various medications being given. The nurses are also 
responsible for dealing with health emergencies that occur throughout the school.  We have seven diabetic 
students and many students who have severe food allergies requiring an epi-pen.  In the past we have been 
called to deal with seizures, fainting, drug side effects, allergic reactions and injuries in various locations of this 
very large school.  When this occurs and there is only one nurse on duty, we feel it is an unsafe situation.  
 We are responsible for constantly updating the yearly confidential health records of all our students, 
including screening results, immunizations, medications, parent permissions for over the counter medications 
and the recording of physical exam dates. All screenings and physical exams for students must be filed in their 
charts.  This work is usually done between seeing students, and sometimes after school hours when free time is 
available. Last school year, 10th and 11th grade students - a total of 812 students- were screened for vision and 
hearing.  This year we are only able to screen 11th grade students due to the cutback in nursesÕ hours. In 
addition, all 425 9th grade students are required by law to be screened for scoliosis.  We are also required by 
law to obtain physicals on all 39810th grade students and collect and record all physicals required by the MIAA 
for sports - which is approximately 80% of the student body. As of next year the nurses will be required to 
measure and record heights, weights and BMI (Body Mass Index) on all 10th grade students. The State will also 
require the school nurse to notify all guardians by mail the results of these measurements. All of the above is 
accomplished while attending to the daily needs of staff and students. 
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 There is a recognized relationship between health and learning as there is between school nurse 
availability and student well being and educational success. According to a recent  MSNO ( Massachusetts 
School Nurse Organization)  memo: "National research has shown that school districts with adequate 
professional school nurses have fewer student absences, decreased drop out rates and higher test scores. These 
professionals have a direct impact on learning for all students.  Massachusetts students with adequate access in 
2006-2007 each averaged six school nurse office visits that year and for the last three years have consistently 
experienced a greater than 90% return to class room rate after a school nurse intervention.Ó   We the nurses feel 
that further cutbacks would be detrimental to  the safety and well-being  of Lincoln Sudbury students and staff 
and perhaps to their overall academic performance.   
 
Jan Cavallo, Joan Gaumnitz and Gail Nozik 
L-S School Nurses 
 

The Future of the Career Center 
 
For 23 years the Career Center has provided a direct link to the community. It is a place where students know 
they can get information and help any time, where parents can drop in, where community members can ask for 
student help on odd-jobs, and where anyone in the community can sign up for an adult education class. College 
admissions representatives work closely with the Career Center; they appreciate the opportunity to meet with 
interested students and to update me with new information. The following is a description of the essential 
services that the Career Center provides. 
 
Schedule, publicize, and host visits from college admissions representatives 
 Schedule approximately 150 college visits between September and December 
 Publicize visits in LSPO News, on web site, and in school announcements 
 Host college representatives with attendance ranging from two to 50 students per session 
 
Administer work programs, including the following: 
 Work Study: for students 16 or over, who work 15 hrs a week or more 
 Career Exploration: for students of any age, more career-focused than work  study, e.g. helping in an 

elementary bilingual classroom. 
 Occupational Education: for students who work full-time while completing their  
 academic requirements 
 Senior Career Internship: For seniors who wish to spend second semester out  
 of school, as interns in a field of interest. Program includes a biweekly seminar  
 in school. 
 Average total of students in all work programs: 60-90/semester 
 
Bring alternative post-secondary options to the school, including the following: 

Technical School Fair: Respond to the needs of non college-bound students by inviting technical and 
career schools to a mini-fair.  

 Military Day: organize and run a mini-fair, with recruiters from all branches of the service attending. 
 
Organize and maintain information for students on the following: 
 Colleges and other post-secondary schools 
 Summer programs 
 Foreign exchange programs 
 Scholarships and financial aid 
 Year-off programs 
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 Private schools and PG years 
 PSAT, SAT and ACT testing 
 Jobs for students 
 
 More specifically, we provide the following services: 
  Arrange, publicize, and host PSAT registration in the Career Center;  
  Help students with the registration process for ACTÕs and SATÕs 
  Provide information on the financial aid process 
  Administer interest testing to small groups of students 
  Maintain job bulletin board, assist students in finding employment 
  Handle work permits for the state (approximately 250/year)  
  
Maintain connections with the community 
 Recruit, train, and supervise parent volunteers who staff the Career Center after 1:00 pm each day. 

Run the Lincoln Sudbury Adult Education program: Provide a range of interesting, affordable classes for 
adults in the community, Fall and Spring. 

 Arrange, recruit teachers, and offer the following courses for students and parents, through the  Adult 
Education program: Writing Your College  
 Application Essay, PSAT Prep, SAT Verbal Prep, SAT Math Review, SAT ll Biology  
 Review, Getting a Grip on the College Admissions Process (taught by an outside facilitator) 
 Maintain a popular babysitting list 
    
 
It is hard to imagine not having someone or someplace to provide these services in the future. The burden would 
probably be shifted to the counselors, whose workloads have already increased due to increased student loads. 
As Career Center Coordinator, I am also continually looking for more ways to respond to the needs of the 
community. 
 
 
Linda Hawes 
Career Center Coordinator 
 
 
13. What is No Child Left Behind and why is it a problem for our budget? 
 
No Child Left Behind Act (NCLB) is the principal Federal law affecting education from kindergarten through 
high school.  NCLB is built on four pillars: expanded local control and flexibility; doing what works based on 
scientific research; accountability for results; and more options for parents. The main goal of NCLB is to help 
all students in the Commonwealth to reach proficiency in English language arts/reading and mathematics by the 
year 2014.  [www.doe.mass.edu/nclb/]  While the intent of the legislation was well meaning, NCLB was an 
unfunded mandate that has significant indirect and direct costs to school districts. 
 
The full financial impact of NCLB is very difficult to quantify fiscally because the indirect cost has been in the 
significant manpower hours needed to meet greatly increased levels of data reporting to the State and Federal 
government.  For example, once the Federal NCLB legislation mandated clearly specified changes in teacher 
licensure, a whole level of bureaucracy was introduced at the State level (EPIMS) to track teacher 
qualifications, increase licensure standards, test teacher competency, monitor the courses that teachers instruct 
and insure that only appropriately certified people teach each class.  Countless clerical and administrative hours 
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have been reassigned to the collection and reporting of this data to the state in order to meet new requirements 
and to organize the districtÕs efforts to get teachers certified in all appropriate areas to satisfy the new standards. 
 
Similarly increased reporting demands have been instituted to track general school census information like 
graduation rates, disciplinary actions, racial profiles of students, etc under the StateÕs new SIMS reporting 
system, and data is carefully cross-checked against a similar reporting system for students with disabilities.  
MCAS administration (planning, scheduling, tracking of student success, plans for remediation, providing 
accommodations for disabled, etc.) has represented yet a third area of enormous clerical and professional time 
demands.  Larger systems have found it necessary to add staff positions in order to manage the ever-increasing 
requirements under NCLB, but smaller systems are forced to accomplish the significant increase in 
requirements with existing staff. 
 
Probably the most quantifiable aspect of direct cost associated with NCLB is the penalty system associated with 
student achievement as measured by the MCAS and the Federal requirement for meeting AYP (Annual Yearly 
Progress).  Regardless of how high the system scores as its baseline, failure to make AYP in any subgroup areas 
results in significant financial penalties: 
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Clearly, districts do all that they can to avoid these consequences, but if found to be underperforming, the 
districts must comply with these penalties which only further deplete the resources. 
 
While Lincoln-Sudbury generally enjoys strong scores, it is consistently threatened with the impact of not 
making AYP in subgroup areas.  Just one underperforming subgroup can impact the districtÕs status.  Subgroups 
like Special Education and English Language Learners are a particular risk because many of these students are 
remediated within 3-5 years, and leave special education and English Language Learner programs because of 
their success.  Students entering the program with beginnersÕ skills, who now become the basis of the 
measurement by MCAS, fill the ÒseatsÓ of those who had already been remediated.  Subgroup performance on 
the MCAS (the AYP measurement tool) cannot reflect progress because it does not measure the progress of the 
same sample of students.  This presents a major threat to Lincoln-Sudbury and to many similar districts as the 
district approaches 2013, when proficiency levels are mandated for all students. 
 

What does No Child Left Behind really look like? 
 
I can tell you what it does not look like.   I taught AP Psychology at Swampscott High School for 13 years prior 
to coming to LS.  Classes were leveled and the criteria for admission to upper level courses was set by 
administrators. Each year my AP Psychology classes contained between 18-28 highly motivated and able 
students.  Although this small portion of the overall student population achieved excellence, (as measured by 
mean AP scores over 4.0) the majority of students were left behind.  I also taught lower level courses and was 
frequently concerned with the negative impact of lower expectations and tracking together needier students.  
This lack of equity and accessibility to excellence was one of the main reasons why 6 years ago I left SHS and 
came to LS to teach psychology.  LS offered me the opportunity to achieve equity and excellence through 
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professional collaboration with other staff and meaningful partnerships with students. 
 
My first year at LS I was impressed with the high expectations set for all students. I was equally impressed with 
the many opportunities available for students to develop the tools necessary to achieve such rigorous academic 
goals.  All students enrolled in heterogeneous psychology classes are given the opportunity to attend early 
morning enrichment AP Psychology sessions and to take the AP Psychology exam.  The mean score for LS 
students on the AP exam in 2003 (my first year) was 3.8. 
 
 I thought that this is what No Child Left Behind really looks like.  The schedule affords students with a wide 
variety of challenging choices and the time for individualized instruction necessary to support meeting college 
level expectations.  Over the six years that IÕve taught at LS, IÕve noticed a steady erosion of the resources 
necessary to ensure that all students achieve at their highest potential. 
 
A psychology class I taught, two years ago, illustrates the impressive heterogeneity found in LS and not in other 
schools in Massachusetts.   Among the 28 students in the class, 2 were significantly hearing impaired.  One 
student had two signers in the class and the other student had an aide who typed all classroom notes and 
discussions.  There were numerous students on IEPs, including a student from our Link program which serves 
students with significant language processing issues.  There were gymnasts, and football captains, talented 
actors and editors of the award winning school newspaper.  There were students who applied and were admitted 
to Ivy League colleges as well as students who were the first in their family to attend community college.  The 
opportunities to learn from this diversity is astounding; this is what No Child Left Behind really looks like.  
Heterogeneous classrooms provide students with 21st century leadership, communication and problem solving 
skills.  It is, however, becoming more and more untenable to adequately meet the needs of so many students.   
 
What causes this steady erosion of achievement?  Why are teachers less successful educating students?  With 
larger student loads, relationships suffer, and students receive less feedback and individualized instruction. 
 
An unique and important factor that explains the impressive achievement of LS students is the culture that 
promotes students initiating individualized instruction.  Students initiate individual extra help sessions, which 
take place during their ÔfreeÕ periods, for a variety of reasons:  mastering material, improving writing, 
researching or test-taking skills, or pursuing further conversations about topics covered in class.  Some students 
seek out teachers about choices and issues in their life. Research conducted by the Gates Foundation has shown 
that personal relationships with teachers correlates highly with college success. 
 
Brain research indicates that students learn best when they feel connected to the material, and when new 
information is presented in terms of what students already know, building on each studentÕs island of 
competence. 
 
In the beginning of the year, to try to get to know each student, I have students write a letter describing their 
strengths, weaknesses and goals.  Many teachers use similar techniques.  With smaller class sizes, I used this 
information more regularly in class activities, to engage individual students.  For example in a class about 
conditioning I could ask ÒJohnny, is your new puppy house trained?,Ó or in a class about language acquisition, 
ÒI know that Maria is bilingual, she speaks both Portuguese and English, who else is bilingual?Ó  Recently, 
because of larger class sizes, I have had to cut off students who wish to participate in order to cover a topic 
thoroughly.  I have also had to abbreviate group presentations, debates and other activities designed to engage a 
variety of learners.  Last week, I met with two students during lunch to clarify questions about a study guide.   I 
had time to answer only half of my studentsÕ questions.  This will surely impact their grade as well as their 
understanding. 
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There are many assignments which help students connect their life experiences with psychology terms and 
theory.  For example, students write a paper where they use different methods to analyze a personal dream.  
Often students, struggling with decisions about college and future plans, ask for extra help analyzing their 
dream.   Recently students have gotten left behind because I do not have enough time to meet individually with 
each student who requests help.   
 
 
When I started teaching at LS I was impressed that this Ôdifferent kind of placeÕ provided an innovative 
environment where both excellence and equity could be attained. I am concerned that both equity and 
excellence are becoming increasingly unattainable because of growing demands and limited resources.  
Academic rigor and personal relationships go hand in hand.   I am disappointed that what made LS such a great 
professional opportunity and clear choice over Swampscott HS, is steadily eroding away. I feel bad for the 
growing number of LS students who are being left behind. 
 
14. Why doesn't LS charge a bus fee like SPS? 
 
As a regional school district, L-S receives reimbursement from the State for the transportation costs of students 
who live 1.5 miles or more from the school.  If L-S charged a fee, it could only charge for students who live 1.5 
miles or less from school or our reimbursement would be jeopardized.  With high school students that drive, get 
rides, or walk, the number of students that live within 1.5 miles of school AND actually ride the bus is quite 
limited.  Because SPS, and all municipal school districts, no longer receive any reimbursement they do not face 
any sort of restrictions with regard to charging a bussing fee. 
 
15. Why are L-S students given unsupervised free time and allowed leave campus? 
 
One of the founding principals of the school was that all students would have some free time in their schedules.  
This was to help students make decisions about how to use free time, whether to do homework, visit the library, 
catch up with a teacher or spend some down time reading or hanging out with friends.   Over the years the 
feedback we have received from graduates, particularly those in their first year of college, is that they are 
already equipped to deal with the kinds of decisions about time management demanded of them as collegians 
that many of their peers do not possess. 
 
In terms of supervision around the L-S campus, teachers, administrators, campus aides, staff, and other students, 
supervise students. L-S students appreciate the overall social and physical environment of the school.  An 
example of their response to this is that there is virtually no vandalism at L-S. 
 
Only juniors and seniors are permitted to leave the L-S campus, and then only with a Max Ed card.  This card 
has to be signed by the studentÕs parents as well as the studentÕs Housemaster.   Any ninth or tenth grade 
student leaving the campus during school hours receives 5 detentions.  If an underclass student is taken off 
campus by an upper class student, the upper class student will also receive 5 detentions, lose their Max Ed 
privileges for one month, and possibly have their parking permit suspended. 
 
16. Why are the lights at the high school on all the time? 
 
The transom glass and skylights at the high school do a wonderful job of bringing daylight into teaching spaces 
and hallways during the school day.  In the off hours, all of this glazing gives the appearance that ALL of the 
lights are on in the building.  In reality, the lights operate on occupancy schedules.  The building is occupied 
school days from 6:30 am-11:00 pm.  While the school day begins at 7:50 am, our Building and Grounds crew 
begins its day at 6:30 am preparing the facility for the students.  Similarly, the school day ends at 2:39 pm, but 
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extracurricular activities take place after school and a cleaning crew finishes its job at 11:00 pm.  During the 
hours outside of the regular school day, classroom and office lights automatically shut off at 4:00 pm and this 
energy saving shut off must be overridden manually by having someone operate the light switch in the room.  
The lights then automatically shut off two hours later and must be manually turned back on.  This ensures that 
the lights donÕt remain on if someone is no longer working in the room. 
 
Hallway lights turn on at 5:00 am in a ÒLife SafetyÓ mode, in which only half of the lights are illuminated; the 
remainder of the hallway lights come on at 6:00 am.  Classroom and office lights do not turn on until occupants 
switch them on each day.  After hours, the hallway lights return to a ÒLife SafetyÓ mode from 11:00 pm to 
11:30 pm before shutting down for the night.  Exterior lighting turns on from 5:00 am to 7:00 am and from 4:00 
pm to 11:30 pm (with times adjusted for changes during daylight savings).  Occupancy schedules for the 
lighting are done weekly, so the lighting is adjusted on weekends and during vacations for further energy 
conservation. 

 


